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Increasing Student Learning through Collaboration
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EAGLES


School Year 2008-09

Professional Learning Communities
Facilitator and Team Information:
	English Language Arts:
	Social Studies:

	Grade 9   A: 
	World History A: R. Oronoz

	                B: M. Vega
	                        B:  F. Medina

	                C: H. Wilson
	                        C:  J. Barzaga

	Grade 10 A: K. Moore
	U.S. History    A:  R. McIntyre

	                B: W. Freed
	                        B:  R. Pena

	                C: G. Lopez
	                        C:  L. Kimura

	Grade 11 A: S. Soares/A. Gomez
	Gov’t/Econ.    A:  A. Valadez

	                B: K. Jonasson
	                        B:  M. Aguilera

	                C: L. Tejada
	                        C:  G. Ramirez

	Grade 12 A: Y. Leon/V. Villalvazo
	

	                B: J. Becerra
	Science:

	                C: J. Cho
	Int. Coord. Science A:  R. Martinez  

	
	                                B:  A. Parra

	Mathematics:
	                                C:  D. Moses

	Algebra I    A:  D. Somoano
	Biology                   A:  S. Choi

	                   B:  F. Mercado
	                                B:  M. Viray

	                   C:  D. Baker
	                                C:  D. Arnold

	Geometry   A:  G. Sanchez
	Chemistry               A:  J. Reid

	                   B:  D. McMonigle
	                                B:  P. Barker

	                   C:  L. Arbis
	                                C:  D. Kim

	Algebra II  A:  H. Yaffe
	

	                   B:  A. Espiritu/ J. Tepper
	World Languages & Cultures:

	                   C:  J. Robles
	Spanish 1:  T. Avelleyra/D.Scavone

	
	Spanish 2:  A. Hidalgo/N.Martinez

	English Language Learners:
	French:       J. Biby/R. DeHart

	M. Andrews
	Arabic:       N. Shaath

	E. Villalta
	Japanese:   M. Kikuchi
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Professional Learning Communities (PLC’s)…What are they?
PLC’s defined 
· A PLC is a group of individuals who have committed to meet regularly for an agreed upon amount of time guided by a common purpose. 

· PLC’s provide a forum for learning, assessing, planning and reflecting as a team. 

· PLC’s create a collaborative environment where teachers can share, problem solve and set goals that will strengthen teaching and learning resulting in improved student learning and outcomes. 

· PLC’s focus on learning outcomes, indicators of success, and best practices. 

· PLC’s are a tool by which schools and teachers can continue to grow professionally through their own internal capacity. 

The Goal: 
The goal of PLC’s is to help all team members become more knowledgeable about their chosen discipline through collaboration during team meetings and through individual study/work between team meetings, with the overall purpose of increasing student achievement. 

Basic Assumptions for Professional Learning Communities 
• Every teacher will belong to a PLC team. 

• Every team will establish norms, goals, and performance benchmarks. 

• Collaborative cultures are more effective than teacher isolation. 

• Improved student learning is most often linked to improved instruction. 

• PLC’s are a means of school improvement and professional development. 

• Teachers will share expertise. 

• Teachers will identify instructional practices that have been used in the past and research best practices for moving forward. 

• Members of the PLC will utilize expertise both from within the group and from outside the school environment to improve academic results in the areas identified for improvement. 

• Structured time is required for PLC’s to be successful. 

• Horizontal (grade alike/subject alike) groupings are important. 

• The PLC team needs to have in place strategies for accountability and strategies for keeping things on track. 

• Every team will report on their work. 

• PLC meetings are guided by agreed upon norms. 

• PLC’s focus more on learning than on teaching. 

• Teachers learn best from other teachers in settings where they teach each other the art of teaching. 

• Intervention is better than remediation. (Excerpted, Northwest School Division #203, Saskatchewan, Canada, 2007)
3 Key Questions for a PLC: 
1. What is it we expect students to learn? 

2. How will we know when they’ve learned it? 

3. How will we respond when they don’t? 

Characteristics of a Professional Learning Community – The “Meeting Grounds for Learning” 
• Shared Mission (What are we trying to achieve?) 

• Shared Vision (What do we hope to become?) 

• Shared Values (How will we behave?) 

• Trust 

• Spirit of Collaboration 

• Action orientated - things happen at and between meetings 

• Commitment to continuous improvement 

• Outcomes oriented – focus on results 

• Open classrooms 

• Teams that gather data, identify strengths and pinpoint weaknesses 

• Develop plans for improvement 

• Share ideas, success and frustrations 

• Environments where teachers talk about their practice (Excerpted, Northwest School Division #203, Saskatchewan, Canada, 2007).
What are the suggested timelines?
Tasks for PLC teams include: 

1. Establishing group norms 

2. Using existing assessment data to identify essential standards and a Guaranteed Viable Curriculum. 

3. Developing curriculum maps that reflect a guaranteed viable curriculum, and pacing instruction in a predictable manner.

4. Developing teacher-created common assessments to measure development of skills.

5. Setting specific, measurable, attainable, results-oriented performance goals to accompany the curriculum and assessments. 

5. Analyzing assessment data. 

6. Identifying and sharing existing instructional practice and researching best practices. 

7. Adjusting instruction and implementing timely intervention.

These tasks are accomplished according to the timeline shown below.  This timeline reflects an ideal progression but every team must find its own stride on the PLC journey!   

Semester One Time Task Calendar

	Time
	Task
	What to Bring -Commitments

	July- Cycle 1 (B and C Tracks)
	Introductions. Establish Team Norms. Determine Essential Standards, Guaranteed Viable Curriculum (GVC), and draft Common Formative Assessment (CFA) for Cycle 1.
	Curriculum guide and current assessment data.

	Between 

Meeting 

Tasks 
	Draft Curriculum Map and CFA.  Implement Cycle 1 GVC.  Administer Cycle 1 CFA.
	

	August- Cycle 1 (B and C Tracks)(Banked Days: Aug. 5, 12, 19)  
	Look at student work from CFA.  Share best practices.  Identify adjustments to practice.  Draft Curriculum Map and CFA for Cycle 2.
	Curriculum guide and current assessment data.

	Between 

Meeting 

Tasks 
	Adjust practices.  Conduct interventions.  Draft Curriculum Map and CFA for Cycle 2. 
	

	September- Cycle 2 (C Track).  Cycle 1 (A Track)(Banked Days: Sept. 16, 23) 


	Revisit Team Norms.  A Track affirm/modify/adopt Cycle 1 GVC and CFA.  Look at student work from CFA (C Track).  Share best practices.  Identify adjustments to practice.  Draft Curriculum Map and CFA for Cycle 2.
	Curriculum guide and current assessment data.

	Between 

Meeting 

Tasks
	Implement Cycle 1 GVC (A Track).  Implement Cycle 2 GVC (C Track).
	

	October- Cycle 2 (C Track). Cycle 1 (A Track)(Banked Days: Oct. 21, 28)


	Look at student work from CFA (Cycle 1- A Track, Cycle 2- C Track).  Share best practices.  Identify adjustments to practice.  Affirm/modify/adopt Cycle 2 GVC and CFA (B Track).  Draft Curriculum Map and CFA for Cycle 3.
	Curriculum guide and current assessment data.

	Between 

Meeting 

Tasks 
	Draft Curriculum Map and CFA for Cycle 3.  Implement Cycle 2 GVC (B Track).  Administer Cycle 2 CFA (B Track).
	

	November- Cycle 2 (A and B Tracks)(Banked Days: Nov. 18)


	Implement Cycle 2 GVC.  Administer Cycle 2 CFA.  Draft Curriculum Map and CFA for Cycle 3. 
	Curriculum guide and current assessment data.

	Between 

Meeting 

Tasks 
	Continue mapping Cycle 3 GVC.
	

	December-Cycle 2 (A and B Tracks)(Banked Days: Dec. 2, 9)
	Look at student work from CFA (Cycle 2- A, B Tracks).  Share best practices.  Identify adjustments to practice.  
	Curriculum guide and current assessment data.


Semester 2 Time Task Calendar

	Time 
	Task
	What to Bring-Commitments

	January- Cycle 3 (B and C Tracks) (Banked Days: Jan. 27)
	Introductions. Re-establish Team Norms. Determine Essential Standards, Guaranteed Viable Curriculum (GVC), and draft Common Formative Assessment (CFA) for Cycle 3.
	Curriculum guide and current assessment data.

	Between Meeting Tasks
	Draft Curriculum Map and CFA.  Implement Cycle 3 GVC.  Administer Cycle 3 CFA.
	

	February- Cycle 3 (B and C Tracks) (Banked Days: NONE)
	Look at student work from CFA.  Share best practices.  Identify adjustments to practice.  Draft Curriculum Map and CFA for Cycle 4.
	Curriculum guide and current assessment data.

	Between 

Meeting Tasks
	Adjust practices.  Conduct interventions.  Draft Curriculum Map and CFA for Cycle 4.
	

	March- Cycle 4 (C Track)

Cycle 3 (A Track) (Banked Days: Mar. 3, 10)
	Revisit Team Norms.  A Track affirm/modify/adopt Cycle 3 GVC and CFA.  Look at student work from CFA (C Track).  Share best practices.  Identify adjustments to practice.  Draft Curriculum Map and CFA for Cycle 4.
	Curriculum guide and current assessment data.

	Between 

Meeting Tasks
	Implement Cycle 3 GVC (A Track).  Implement Cycle 4 GVC (C Track).
	

	April- Cycle 4 (C Track)

Cycle 3 (A Track) (Banked Days: Apr. 7, 14, 28)
	Look at student work from CFA (Cycle 3- A Track, Cycle 4- C Track).  Share best practices.  Identify adjustments to practice.  Affirm/modify/adopt Cycle 4 GVC and CFA (B Track). 
	Curriculum guide and current assessment data.

	Between 

Meeting Tasks
	Conduct interventions (Cycle 3- A Track, Cycle 4- C Track).
	

	May- Cycle 4 (A and B Tracks) (Banked Days: May 19) 
	Implement Cycle 4 GVC.  Administer Cycle 4 CFA. 
	Curriculum guide and current assessment data.

	Between 

Meeting Tasks
	Implement Cycle 4 GVC.  Administer Cycle 4 CFA.
	

	June- Cycle 4 (A and B Tracks) (Banked Days: June 16)
	Look at student work from CFA (Cycle 4- A and B Tracks).  Share best practices.  Identify adjustments to practice.  
	Curriculum guide and current assessment data.


The true work of PLC’s  however, is in the classroom with our students.  It is at this time that the targets and goals of each PLC team are addressed and realized.  It is assumed that each member will have certain tasks and responsibilities to bring back to each team meeting.
What do PLC teams actually do at meetings?
· ESTABLISH GROUP NORMS

The first thing the PLC team needs to do is to establish “norms” and a method to monitor them.  In a PLC, norms represent protocols and commitments to guide members in working together. Norms help team members clarify expectations regarding how they will work together to achieve their shared goal. 

When establishing group norms, consider: 

TIME and Place 
_ When do we meet? 

_ Where do we meet? How do we determine this? 

_ Will we set a beginning and ending time? 

_ Will we start and end on time? 

LISTENING 
_ How will we encourage listening? 

_ How will we discourage interrupting? 

CONFIDENTIALITY 
_ Will the meetings be open? 

_ Will what we say in the meeting be held in confidence? 

_ What can be said after the meeting? 

DECISION MAKING 
_ How will we make decisions? 

_ Are we an advisory or a decision-making body?

- Will we reach decisions by consensus? 

_ How will we deal with conflicts? 

PARTICIPATION 
_ How will we encourage everyone’s participation? 

_ Will we have an attendance policy? 

EXPECTATIONS 
_ What do we expect from members? 

_ Are there requirements for participation?

· Identify Essential Learning Outcomes (Power Standards)

Criteria for Identifying Essential Common Outcomes 

To separate the essential from the peripheral, carefully apply these three criteria to each standard: 

1. Endurance:  Are students expected to retain the skills/knowledge long after the assessment is completed?

2. Le erage:  Is this skill/knowledge applicable to many academic disciplines?

3. Readiness for the Next Level of Learning:  Is this skill/knowledge preparing students for success in the next grade/course.

· Develop a Guaranteed Viable Curriculum (Designing Instruction)
True empowerment in a high performing PLC involves taking ownership for WHAT is taught, as well as for HOW it is taught.  The purpose of the PLC curriculum map is to document exactly how that ownership manifests in a PLC’s work, cycle by cycle.  Equally important, mapping the team’s curriculum allows the team to inquire about instruction on common ground when considering student progress, in order to identify common areas of need. 

Instructional content which is agreed upon by the team should be explicitly described, including appropriate reading selections and strategies, other resources, as well as calendar pace.  This does not mean that team members lose autonomy over their instruction.  Rather, it means that some (if not considerable) instructional content is committed to by each member of the team.  Much of this content will already be viewed as commitment, by virtue of state standards and district intended curriculums.  Additionally, a high performing PLC will also commit to certain agreed upon common pedagogies and practices, in an effort to focus learning on the Essential Standards or Learning Outcomes.  

A curriculum is GUARANTEED when it can be found in every team member’s classroom, and VIABLE when it is focused on identified student needs.

· Develop Common Formative Assessments

In an effective, high performing PLC, student achievement is measured through teacher-made common assessments administered multiple times throughout the year.  In fact, the construction and administration of these common assessments eventually becomes the primary task of the PLC.  From the data gathered as a result of the assessments, teachers within the PLC can examine their instructional approach, resources and practices, and make decisions that better serve the students in their classrooms.  It is also at this point that teachers within each PLC collaborate and share teaching strategies for their continual growth as practitioners (Excerpted, Northwest School Division #203, Saskatchewan, Canada, 2007). 

“Common formative assessments are created collaboratively by a team of teachers responsible for the same grade level or course and administered to all the students in that course or grade level. Common formative assessments are used frequently throughout the school year to identify:


1.
Individual students who need additional time and support for learning 


2.
The teaching strategies most effective in helping students acquire the intended knowledge and skills 


3.
Areas in which students generally are having difficulty achieving the general standard, and 


4.
Improvement goals for individual teachers in the PLC.”











--R. and R. Dufour, 2004

In the first couple of years of existence, however, being a high performing PLC is the goal, not the reality. Members of the team will only be in the process of developing common assessments. In the meantime, and additionally, numerous student assessment tools exist that can be used to examine current teaching practices, and to function as a starting point in determining the focus for the PLC (Excerpted, Northwest School Division #203, Saskatchewan, Canada, 2007). 

Suggestions for developing the Common Assessments:

1. Decide upon a specific minimum number of common assessments to be used in your course or each subject area during the cycle.

2. Articulate how you’re assessment is a demonstration of the essential learning standards and goals.
3. Specify a SMART goal, which will indicate to you and the PLC when the goal has been reached.

4. Clarify the conditions for consistent administration and scoring of the assessment.

5. Identify and articulate calendaring of Common Formative Assessments. (Excerpted, Northwest School Division #203, Saskatchewan, Canada, 2007). 

· Analyze Assessment Data and Adjust Instruction

Many schools suffer from the problem of being “data rich but information poor”.  The key to becoming a high-performing PLC is to be able to turn the data received through the common assessment into information that can be used in the classroom.

Data Needs to Inform and Data Needs to be Shared
After assessing students using common assessment instruments, goals are set by the PLC team.  Initial benchmarks are determined and student growth is measured periodically.  The team sets goals for student achievement and growth.  These goals are realized through the sharing of teaching strategies, resources and best practices.  In fact, it is at this point in PLC development that collegial collaboration truly affects the teaching-learning process in classrooms.  

Implement new strategies and approaches – Monitor results – Adjust

· Identify and Share Existing Practices and Researched-based Practices

Once common assessments have been created and administered, teachers will share current practices as well as begin to research best practices.

Once best practices have been identified for each learning outcome, the PLC team will agree upon an implementation plan for the chosen instructional approaches.  The team will then implement the plan into their daily teaching and re-assess student progress in an agreed upon manner.
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